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Introduction 

UDC 81-13 

 

English is a compulsory subject at the 

university. During this period, students acquire basic 

knowledge of the English language, expand 

vocabulary and learn to read literary texts. 

The origins of CLT are to be found in the 

changes in the British language teaching tradition 

dating from the late 1960s. With the founding of the 

European Community in 1957, research was 

encouraged and sponsored by the Council of Europe 

in the 1960s on the ways in which members of Europe 

could best learn to communicate with each other in 

common languages. Communicative Language 

Teaching (CLT) pedagogy which originated from the 

changes in the British Situational Language Teaching 

approach dating from the late 1960s deserves to be 

mentioned. Stemming from the socio-cognitive 

perspective of the socio-linguistic theory, with an 

emphasis on meaning and communication, and a goal 

to develop learners’ communicative competence, 

CLT evolved as a prominent language teaching 

method and gradually replaced the previous 

Grammar-Translation Method. 

CLT makes use of real-life situations that 

necessitate communication. The teacher sets up a 

situation that students are likely to encounter in real 

life. Unlike the audio lingual method of language 

teaching, which relies on repetition and drills, the 

communicative approach can leave students in 

suspense as to the outcome of a class exercise, which 

will vary according to their reactions and responses. 

The real-life simulations change from day to day. 

Students' motivation to learn comes from their desire 

to communicate in meaningful ways about meaningful 

topics. 

There are two kinds of foundation of CLT, 

namely, Canale and Swain’s communicative 

competence and Rogers’s humanistic psychology. 

Canale and Swain (1983) propose 

communicative competence, which can be used to 

interpret and guide second language teaching. Canale 

and Swain (1980) state communicative competence is 

the ability to use the language correctly and 

appropriately to accomplish communication goals. 

The desired outcome of the language learning process 

is the ability to communicate competently, not the 

ability to use the language exactly as a native speaker 

does. Communicative competence is made up of four 

competence areas: linguistic, sociolinguistic, 

discourse, and strategic: 

1. Linguistic competence means knowing 

how to use the grammar, syntax, and vocabulary 

of a language. Linguistic competence asks: What 

words do I use? How do I put them into phrases 

and sentences? 
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2. Sociolinguistic competence means 

knowing how to use and respond to language 

appropriately, given the setting, the topic, and the 

relationships among the people communicating. 

Sociolinguistic competence asks: Which words 

and phrases fit this setting and this topic? How 

can I express a specific attitude (courtesy, 

authority, friendliness, respect)? When I need to? 

How do I know what attitude another person is 

expressing? 

3. Discourse competence means knowing 

how to interpret the larger context and how to 

construct longer stretches of language so that the 

parts make up a coherent whole. Discourse 

competence asks: How are words, phrases and 

sentences put together to create conversations, 

speeches, email messages, newspaper articles. 

4. Strategic competence means knowing 

how to recognize and repair communication 

breakdowns, how to work around gaps in one’s 

knowledge of the language, and how to learn 

more about the language and in the context. 

Strategic competence asks: How do I know when 

I’ve misunderstood or when someone has 

misunderstood me? What do I say then? How can 

I express my ideas if I don’t know the name of 

something or the right verb form to use? (Canale 

and Swain, 1980:20) 

CLT stresses the need to allow students 

opportunities for authentic and creative use of the 

language. It focuses on meaning rather than form; it 

suggests that learning should be relevant to the needs 

of the students; it advocates task-based language 

teaching. Students should be given tasks to perform 

or problems to solve in the classroom. What’s more, 

CLT emphasizes a functional approach to language 

learning (i.e. what people do with language, such as 

inviting, apologizing, greeting and introducing, etc.). 

Also, to be competent in the target language, learners 

should acquire not only linguistic knowledge, but 

also the cultural background of that language. 

Richards and Rogers address the issue, saying 

that in practice there are some elements to be taken 

into account: the communicational principle (i.e. 

activities that involve real communication promote 

learning), the task principle (i.e. activities in which 

language is used for carrying out meaningful tasks 

promote learning) and the meaningfulness principle 

(i.e. language that is meaningful to the learner 

supports the learning process). Finocchario&Brumfit 

summarize the principles as follows: 

1. Teaching is learner-centered and responsive to 

the students’ need and interests. 

2. The target language is acquired through 

interactive communicative use that encourages the 

negotiations of meaning. 

3. Genuinely meaningful language use is 

emphasized, along with unpredictability, risk-taking, 

and choice-making. 

4. The formal properties of language are never 

treated in isolation from use. language forms are 

always addressed within a communicative context. 

5. There is exposure to examples of authentic 

language from the target language community. 

6. The students are encouraged to discover the 

forms and structures of language for themselves. 

7. There is a whole-language approach in which 

the four traditional language skills (speaking, 

listening, reading, and writing) are integrated.  

In CLT, the teacher has two main roles: the first 

is to facilitate the communication process between all 

participants in the classroom and between these 

participants and the various activities and texts. The 

second role is to act as an independent participant 

within the learning-teaching group .The latter role is 

closely related to the objectives of the first role and 

arises from it. These roles imply a set of secondary 

roles for the teacher: first, as an organizer of resources 

and as a resource himself, second, as a guide within 

the classroom procedures and activities. A third role 

for the teacher is that of researcher and learner, with 

much to contribute in terms of the nature of learning 

and organizational capacities. The role of the teacher 

is not only that of a resource and lecturer but also a 

facilitator, an organizer, a guider and more important 

a creator of environment in which learners learn how 

to learn.    It is quite obvious that teachers’ roles is 

more than just the role of instructors. There are many 

other roles teachers should play. In CLT classrooms, 

teachers have multiple roles such as director, 

organizer, host, and coordinator and so on. A number 

of writers in methodology and teacher training have 

proposed various ways of labeling the second language 

teacher’s potential roles in class.  

In the traditional Grammar-Translation Method 

teachers are dictators in class. Teachers deliver the 

contents of a textbook to students and students just 

copy the information into their notebooks. They 

passively receive the knowledge in the class. On the 

contrary, in CLT, learners play a central role in 

communication and interaction. They are advocated to 

participate in classroom activities actively. Learners 

have greater autonomy in communicative activities; 

autonomy is where students take responsibility for 

their learning and undertakes all of the management 

tasks concerned with it. Learners come up with a 

mutual solution by exchanging ideas and opinions 

with each other. They help each other and learn from 

each other. In 1980 Breen and Candlin describe the 

learner’s role within CLT in the following terms: 

The role of learner as negotiator – between the 

self, the learning process, and the object of learning – 

emerges from and interacts with the role of joint 

negotiator within the group and within the classroom 

procedures and activities which the group undertakes. 

The implication for the learner is that he should 

contribute as much as he gains, and thereby learn in 

an interdependent way. 
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Teachers are motivated to look for the best 

language teaching method that will provide students 

with the English language skills they need. 

Several roles are assumed by teachers in CLT; 

these are determined by the view of CLT adopted. In 

support of Harmer’s principle and Breen and Candlin’s 

theory  about CLT teacher’s potential role, the 

teacher’s roles in the lesson were accessed from the 

following four aspects: 

1) Initiator 

For example the teacher taught four new words 

and she imparted six abstract nouns. In pair-work five 

adjectives were introduced. In the role-play, the two 

adjectives describing people’s personality were 

presented. All in all, in the lesson she taught the pupils 

seventeen new words, passing on new knowledge of 

target language to them. She carried out the basic 

function of CLT teacher well on the whole.    

2) Organizer 

One of CLT teacher’s important responsibilities 

is to organize the communicative activity. CLT 

teacher plays a vital role in classroom communicative 

activities although he or she talks less. In fact, the 

success of a classroom activity, to a great extent, 

depends upon the teacher’s organizing capability. 

It was worthwhile to mention that teacher should 

make great efforts to create authentic and vivid 

communicative environment and activities relating 

the language form to language leaning. These 

classroom activities, such as describing the pupils’ 

own hand shapes and predicting their partners’ fates, 

were based on the pupils’ needs and interests, which 

to a great extent, motivated the pupils’ interest in what 

they were learning. 

3) Director 

Directing students’ performance and classroom 

practice is also CLT teacher’s fundamental task. 

Guidelines for classroom practice . 

Suggest that during a classroom activity the 

teacher monitors and encourages the inclination to 

supply gaps in lexis, grammar and strategy but notes 

such gaps for later commentary and communicative 

practice. 

Sometimes the teacher assumed the 

responsibility of a director well in the lesson. When 

the students prepared for the role-play, she/he offered 

them some advice and assistance when necessary. 

4) Facilitator 

Teachers in communicative classrooms will find 

themselves talking less and listening more, becoming 

active facilitators of their students' learning. 

Facilitator means facilitating the process of learning, 

to make learning easier for students, to help them clear 

away roadblocks, to find shortcuts, to negotiate rough 

terrain. 

In the lesson the teacher sometimes fulfilled a 

responsibility of being an active facilitator well. 

She/he stimulated the pupils’ intrinsic motivation by 

setting up the vivid communicative activity –role-play 

rather than telling them about the meanings of the 

words. 

Communicative Language Teaching, as an 

eminent second language teaching approach, lays 

emphasis on learning target language through 

communicative activities. The study which aims to 

evaluate the effectiveness of Communicative 

Language Teaching in English vocabulary teaching 

and learning in a comprehensive class in southern 

Sweden is a new trial to the writer indeed. 

Guided by the relevant theoretical background, 

the study which is composed of an English lesson’s 

observation, a dictation and an interview demonstrates 

that compared with the traditional Grammar—

Translation Method, Communicative Language 

Teaching based on many modern humanistic and 

communicative theories is effective in English 

vocabulary teaching and learning in many aspects: 

1.In the CLT classroom much vocabulary is not 

taught in the form of wordlist of isolated words any 

more, but taught in authentic contexts. Vocabulary 

teaching focuses on developing communicative 

proficiency rather than commanding the forms of the 

target language. 

2.CLT makes learners acquire vocabulary 

knowledge naturally, rather than learning intentionally. 

Apart from it, the modified target language input 

which is gotten from conversational interactions 

between the teacher and learners enables them to get 

better understanding of vocabulary knowledge. 

3.CLT promotes learners’ communicative 

competence and stimulates their inner motivation 

since the communicative activities are close and 

relevant to their daily life. 

4.CLT makes learners adopt the responsibility to 

their own learning and encourages them to discover 

the forms and structures of target language for 

themselves. 

5.CLT prompts the development of learners’ 

spirit of team cooperation by means of the 

communicative activities and cultivates learners’ 

individuality by expressing their different views and 

ideas freely in the conversational interactions between 

them. 

Additionally, through the observation of the 

English lesson, the writer thinks that CLT makes great 

demands upon the professional skills and competence 

of teachers. CLT teachers need to have other abilities 

as well as the proficiency of target language, such as 

organizing ability, insight into learners. Therefore, it 

is recommended that second language teachers should 

enhance their standard in order to improve the effects 

in practical teaching. 

However, languageitself is not only individual 

lexemes put together, but it is necessary to followa set 

of grammar rules to assure correct comprehension of 

speaker’s intention. 

Therefore, vocabulary together with grammar 

rules acquisition playssignificant role in foreign 
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language teaching. The purpose of research paper is to 

find out the appropriate principles and methods for 

teaching vocabulary. 

In conclusion,we can say that teachers should 

prepare themselves for the following principles and 

methods of teaching, only in this case foreign 

language training will be more efficient. Changes are 

quick and inevitable. The need to teach English 

language effectively in particular is in some case a 

challenge for most of the teachers. Today, it has 

become mandatory for the educators to rethink and 

revamp their teaching strategies with the changing 

times.  
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